PRE AND POST TRAINING EVALUATION REPORT
Advancing Gender Equality Through Youth Engagement and Enhancing Gender-Responsive Pedagogy in the Classroom
1. Programme Background and Relevance
On 22 April 2026, the Centre for Gender and Social Policy Studies (CGSPS) at Obafemi Awolowo University, Ile-Ife, in partnership with the NYSC Sustainable Development CDS Group, Ife Central LGA, delivered a one-day training programme on gender equality and gender-responsive pedagogy in Ile-Ife, Osun State. Participants were National Youth Service Corps members deployed as teachers in primary and junior secondary schools across Ife Central LGA, many of whom serve as the primary teacher in their assigned schools. The training is one of the activities being implemented under CGSPS' continuous capacity building trainings for teachers for gender transformative pedagogy in Osun State public schools. It is directly related to the Bespoke Hybrid Certificate Course project proposed, where it will be adapted for teachers working in secondary schools. 
2. Evaluation Methodology

	Component
	Details

	Pre-test respondents
	26 corps members deployed to primary and junior secondary schools

	Post-test respondents
	26 corps members 

	Tools used
	36 item structured questionnaire (25 graded questions) on sex/gender distinction, gender norms, equality/equity concepts and scenario application. 6 items Likert-scale feedback form.

	Data collection
	Both instruments administered via Google Forms.

	Analysis
	Pre-test scores analysed by performance band. Post-test Likert responses tabulated by frequency. Intended behaviour change responses analysed thematically.


3. Participant Profile and Baseline Knowledge
The scores on the pre-test ranged from 10 to 25 out of 25 with a mean score of 19.9. Fifteen participants (57.7%) scored 20 or above, seven (26.9%) scored between 15 and 19, and four (15.4%) scored below 15. Before the training, many participants could not clearly distinguish between biological sex and gender, and several confused gender equality with gender equity, misclassifying equity-based classroom interventions as equality measures. Some participants categorised equity-related classroom interventions as equality rather than equity, including the provision of extra academic support for female learners or adjusting learning environments to address gender disadvantage. 
4. Attitude Change After Training
All twenty-six post-test respondents agreed or strongly agreed that they now have a clearer understanding of the sex and gender distinction. Twenty-five out of twenty-six strongly agreed they could distinguish between gender equality and equity, the highest rate of strong positive response across all items and the most significant conceptual shift given pre-test performance. All respondents agreed or strongly agreed they were more aware of how gender roles affect everyday life, and they felt better equipped to recognise gender bias in their classrooms or workplace settings and community at large. These attitude shifts are foundational to the deeper behavioural and pedagogical changes that the proposed Bespoke GTP intervention seeks to produce among corp members who are teachers.
5. Intended Behaviour Change and Satisfaction
Nine of fourteen participants stated a concrete action they would take after training. Responses covered three areas directly relevant to the proposed project. On classroom practice, one participant stated they would get information from the learners they are trying to impact and use that to guide their teaching, reflecting the learner-centred approach that underpins gender-transformative pedagogy and that the Bespoke course seeks to institutionalise among teachers. On community advocacy, participants committed to spreading awareness about gender equity and challenging the cultural stereotypes that follow learners into the classroom. On personal commitment, one participant stated they would never encourage gender-based violence in any form, a significant declaration given that GBV risk is one of the key barriers to girls' participation and school transition.
 All respondents rated the training as either Good (5) or Excellent (4), and all agreed the delivery was easy to understand. These findings provide evidence that even a single structured GTP training session can lead to measurable attitude changes and to concrete intended behaviour changes of teachers, and argue for a longer-term and more embedded GTP programme in the schools.
6. Implications for the Future Projects
1. The pre-test results show that teachers entering GTP training have specific conceptual inadequacies that need to be addressed through structured intervention. The Bespoke course is proposed to address these gaps systemically over time.
1. The viability of the longer term, more modular, approach are expected to make deeper pedagogical changes that will yield measurable learning outcomes for the teachers and learners.
1. It is recommended that the NYSC Osun State Coordination Office be formally partnered with as a complementary scaling mechanism to SUBEB partnership with CGSPS to ensure that all permanent teachers and corps members deployed to public schools are reached by GTP.

